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ABSTRACT

This empirical paper explores the external hindrances to implementing instructional leadership in
township secondary schools. It comes with the background that secondary schools in township settings
face external interferences that affect the effective implementation of instructional leadership. The paper
employed a Critical emancipatory research approach to inquiry, a transformative paradigm, a qualitative
approach, a participatory action research design and critical discourse for data analysis. Focus group
discussions were conducted with the school management team, which comprised eight members,
including the principal. The participants responded to the following research questions: What are the
external hindrances in implementing effective instructional leadership, and how can these hindrances be
eluded and dealt with? The findings of this paper show that external bodies such as the local
communities, the Department of Education and teacher unions may hinder the smooth running of the
school, thus negatively impacting the implementation of effective instructional leadership. Conversely,
the findings reveal that non-interference by local communities in the affairs of schools, a reduction in
the workload of educators, fewer compliance issues and demands by the Department of Education, and
teacher unions having a positive attitude and allowing the management team to lead the school
unhindered may contribute more to effective implementation of instructional leadership. Hence, the
study recommends effective and transparent communication and open stakeholder engagement.
Furthermore, it is recommended that schools establish a collaborative culture where principals,
educators, and external bodies regularly engage in reflective practices and data-driven decision-making
to enhance teaching and learning outcomes.
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BACKGROUND AND INTRODUCTION

In South Africa, the National Senior Certificate
(NSC) is mainly used as a yardstick that many
people use to rate the quality of a secondary
school. Many schools in affluent areas in South
Africa are doing well in the NSC examinations
(Ngema, 2024). This is mainly attributed to the
level of instructional leadership in those
schools. However, this is mostly not the case in
secondary schools in township settings. This
paper comes with the background of secondary
schools in township settings facing external
interferences that affect effective
implementation of instructional leadership,
which should concentrate on the school's core
business.

Zulu et al. (2019) on their study on leadership
challenges and responses to complex township
school life, they further found out that principals
in some other instances employ several
strategies in ignoring policy and causing
tensions and conflicts between School
governing Body (SGB)and Representative
council of Leaners (RCL) and between SGBs
and teacher unions. In another study, Mofoka
and Mokhampanyane (2024) argue that
neighbourhood violence and the local
community's dynamics are external factors that
seriously hinder the school's ability to run
smoothly and harm the application of good
instructional ~ leadership. = Mofoka  and
Mokhampanyane further indicated that the
successful implementation of instructional
leadership, on the other hand, may be facilitated
by elements like minimal local community
interference, a lighter workload, compliance
with Department of Basic Education regulations
and standards, and an unhindered leadership
role for the management team. Kilag et al.
(2023), in their study on the relationship
between instructional leadership and school
effectiveness in the Philippines, discovered that
principals’  duties  include  prioritising
instructional leadership that fosters good
relationships that can provide ongoing
educators’ professional development that will
lead to improved learning outcomes for the
learners.

Another study worth mentioning was conducted
by Letuma (2024), who suggested continuing
training for school leaders as critical to enhance
their ability to inspire admiration and trust
among teachers, cultivate a sense of purpose,
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encourage innovative problem-solving, and
foster their and others’ professional
development in managing school disciplinary
issues. However, little research has been done
on the external factors threatening the
implementation of instructional leadership in
township secondary schools in the Western
Cape province of South Africa. Therefore, this
paper examines the external factors that threaten
the implementation of instructional leadership
in township secondary schools in the Western
Cape province of South Africa. These factors
negatively affect and impact the delivery of
curriculum and lead to poor performance of
learners in the National Senior Certificate
(NSC), which is widely used as a measure of
secondary school quality.

INSTRUCTIONAL LEADERSHIP

Instructional leadership is “an educational
leadership that focuses on the core
responsibility of a school, namely teaching, and
learning, by defining the school vision, mission
and goals, managing the instructional
programme and promoting the school climate”
(Manaseh, 2016, p. 32). A school leadership that
focuses on improving the quality of teaching
and learning through staff meetings to discuss
their work together to address challenges and
reflect on their roles while taking ownership of
students' learning is crucial, according to Van
Der Bijl and Kruger (2016). Van Der Bijl and
Kruger explain leadership as overseeing and
managing school aspects that impact learners'
success by handling all leadership
responsibilities related to daily teaching and
learning activities at a school. The primary
dimension of school leadership involves
shaping the school's mission and encompasses
two functions: setting goals for the school and
effectively communicating these objectives to
all stakeholders. In this context, the school’s
leader needs to team up with the staff to make
sure Learners make advancements by setting
goals centred on Learner outcomes as discussed
by Shava et al. (2021). This entails the
educational leader translating their vision into a
strategy that involves everyone and fosters a
shared ownership mindset, ultimately fostering
an environment for effective learning.
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THEORETICAL FRAMEWORK

This research used Critical Emancipatory
Research (CER) as its theoretical framework.
CER, which originated from the Frankfurt
School's critical theory, aims to challenge
systems of oppression and empower the
marginalised to recognise and overcome their
subjugation. This approach, rooted in the work
of thinkers like Jiirgen Habermas, emphasizes
social justice and critical thinking to address
societal inequalities (Dube & Hlalele, 2018;
Ndaba & Dube, 2021; Noel, 2016).

It emerged from a group of men who witnessed
the atrocities inflicted by humans on humans
(Noel, 2016). It was tasked with transforming
oppressive systems and ensuring that oppressed
people could recognise their oppression, free
themselves from it, and empower those who are
marginalised (Dube & Hlalele, 2018; Ndaba &
Dube, 2021; Noel, 2016). Therefore, the theory
focuses on empowering the participants as it
enables the participants to have a say in their
situation, of which there has never been any
platform that enables them be chairperson or be
secretaries, even rotational positions within the
group discussions, which are regarded as
empowering participants. Since CER is focused
on social justice and strengthens democratic
values, its central tenets include advancing the
agenda of equity, social justice, peace, freedom,
and hope (Kincheloe et al., 2011). CER frees
people from oppression, dominance, and
helplessness (Mahlomaholo, 2009). The theory
suggests that participants are given a chance to
have a say in the challenges to making
suggestions. Therefore, CER is relevant for this
paper because it promotes social justice and
inclusion of those participants who sometimes
have never been involved in any discussions on
issues affecting them, involving the affected
people in a secondary school to identify and
address threats to their school that harm the
implementation of instructional leadership, thus
impacting learner performance in the NSC
(Ndaba & Dube, 2021).

With CER, there is an effort to rethink how
instructional leadership is implemented and
provide all those who have been impacted the
ability to solve the problems associated with
putting good instructional leadership into
practice. The methodology that was used for
the generation of data is discussed below.
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METHODOLOGY

The study is situated within a transformative
paradigm. The transformative paradigm is a
methodology that promotes social justice by
analysing social inequalities and power
dynamics in society and bringing about
significant changes by mitigating the disparities
(Jackson et al., 2018; Omodan, 2022; Romm,
2018). It is achieving social justice and
emancipation (Roldan & Kervin, 2019).

Using a transformative paradigm enabled the
researchers to conduct focus group interviews
where participants could express their views on
the issue of hindrances that impeded their
effective implementation of instructional
leadership. This enabled participants to devise
mechanisms to circumvent the hindrances to
effectively implementing instructional
leadership at their school.

Qualitative research was chosen as appropriate
for this transformative paradigm. Qualitative
research allows the researchers to capture the
complexities and nuances of social phenomena
and provide in-depth insights into people’s
experiences, perspectives, and behaviours
(Merriam & Grenier, 2019; Tomaszewski et al.,
2020; Nassaji, 2020). This was done through
focus group interviews where those directly
affected by the hindrances of implementing
instructional leadership had an opportunity to
share their perspectives and experiences, which
were then documented (Carey & Asbury, 2016;
Hung et al., 2024). Five meetings within the
three months, during which the discussion was
conducted as a focus group. The use of focus
group interviews involved semi-structured
discussions with eight participants. Purposive
sampling was also used to choose the SMT
members. The researchers adopted Participatory
Action Research (PAR) as a design to approach the
study. Data was analysed using Critical Discourse
Analysis (CDA), a study of spoken and written
language conceming its social context (Mekt et al.,
2024; Eruera, 2010).

The research method also for participants to voice their
concerns and contribute to the research process,
ensuring that their perspectives are not overlooked or
misrepresented (Puri, 2023). The study regards some
participants as marginalised because they have been
given a chance that they never had of making
contributions to the issues that affect them.
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PRESENTATION AND DISCUSSION OF
FINDINGS

In this first section, we will present findings that
respond to the first question of the research,
which is, what are the external hindrances to
implementing effective instructional
leadership? Data will be arranged according to
the themes identified. Below are the themes
from the discussion on the issues hindering the
implementation of instructional leadership in
secondary schools in townships. The first
hindrance the participants raised was the local
community's intrusion into the school's affairs.

Intrusion by the local community in the
affairs of the school

Participants brought in the intrusion of the
community in the school affairs as one of the
first hindrances that they experience, and that
they feel it hampers the effective
implementation of instructional leadership.
Participants even brought things that happened
during COVID-19. This is what they had to say:

Deputy 1: “When we divided learners
into groups during the Covid-19 period,
we were accused of not caring for them
and wishing them to fail”.

In support of what the deputy said, this
is what was said by the HOD2:

“We are treated with suspicion. When a
learner does not do well and we suggest
some interventions from the family to
assist us, we are told that we are
incompetent and do not belong in the
community”.

The second deputy also indicated that parents
are not supportive in-state, have issues when
they have to stay behind for extra classes, and
raise issues of not supporting the school
management. The deputy said:

“Parents brought negative issues if the
school wants to keep their children after
classes”.

HOD4 shared the same sentiments, but in this
case, the participant is raising the issue of the
Department of Basic Education, and this is what
the participant had to say:

HODA4: “There is too much demand from
the Department of Education. We take
longer to comply than to teach. This is
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another intrusion and

administrative work.”

more

Considering all the participants' responses, they
feel like their community around the school is
making it difficult for the school to be
independent. Participants feel like their
authority is constantly being tested. Even with
more hours with learners after school, parents
negatively affect that. Participants indicated the
issues that took place during the 19th period.
Participants even feel like the Department of
Basic Education is imposing more work on top
of what they have. This issue of workload is
supported by Kaufmann et al. (2022), who
reiterated that the unhappiness of the principal,
based on the workload brought by the
department, leads to educators being unhappy
and can result in many resignations on the part
of educators. It shows that working in an
environment where there is nothing that the
management can do without being questionable
is a hindrance to any development that the
management would want to introduce.

Lack of respect for the principal by the
community

The second challenge that the participants
raised was the lack of respect for the appointed
principal of the school by some of the
community members. A school with a good
principal will have a favourable climate and
serious learning because educators are
motivated and dedicated (Grissom et al., 2021).
In some instances, when a principal is not male
or not much is known about them, they face a
lot of resistance and blame. Chance (2023)
asserts that women in leadership positions
experience much adversity. The same happens
in the community where the school is situated.
This displays much mistrust and alack of
confidence in the community.

Principal: “I was once confronted and
told that my qualifications are
questionable. “Asinazi nokunazi thina
apha. Saninikwa. Asizange sibuzwe
ukuba sinabo na thina apha ootitshala
(We do not even know you. You were
given to us. We were never even asked if
we had our educators). These are the
comments of the people we are supposed
to serve.

HOD 1 shared the same sentiments with the
principal. This is what the HOD 1had to say:
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“I thought I was the only one who knew
about this. I know the community we
serve has no confidence in our principal
just because she is a lady.”

HOD3: [ do not understand our
communities. — Everything  that  the
principal tries to implement here at
school does not seem like the community
accepts it because they claim she is a
women”.

From the transcript of the discussion during the
focus group. The participants believe that they
face challenges in school tasks because the
principal does not receive support from the
community due to her gender. The school's
management team demonstrated respect for the
principal, regardless of gender, as reiterated by
HDI1 and HD3. None of them displayed a
negative attitude towards the statements. This
reflected an element of unity and collaboration
as a team. This aligns with the theoretical
framework because the participants recognised
the value of being empowered and liberated
from their circumstances.

How violence in the community negatively
impacts the school

The third challenge that the participants raised
was the violence within the school area.
Participants showed that the violence does not
end at the community, but it comes to school,
and that affects everyone within the school. This
is what they said:

HOD1: We are working in a violent area.
Learners and educators are not safe and
fear for their lives, which prohibits us
from holding extra classes during the
week and increases drop-out rates. Even
introducing a new thing is under attack.
We are unable to improve learners'
performance.

In support of the first participants, this is what
the other participant had to say:

HOD3: To top this, the school itself is not
safe. They have decided to come in at
night or during school holidays to break
in and take whatever they need. We are
obliged to lock everything, although we
will need it the following day, and this
becomes a problem and affects the
delivery of the curriculum.
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This is how the principal assesses the
situation. This is what to say:

Principal: “Due to fear of violence,
learners are not attending properly as
they suppose. Learners feel unsafe when
travelling from home to school.
Furthermore, for me, this impact on the
school is running as the focus is more on
safety than improving results and
nurturing the learners”.

Violence in the community harms the delivery
of the curriculum. The participants addressed
this matter vehemently. The area that bothered
them most was holding extra classes for specific
grades. That means, through the violence, the
principal should redirect focus from being a
leader to ensuring that learners and teachers are
safe. Always think of the safety measures to be
put in place rather than focus on how academic
work is being improved. This issue of violence
seems to be increasing, as administrative
administration, emotional distress, and repeated
exposure to violence can lead to less motivation.

Addressing the hindrances that impede
instructional leadership at a school

In this section, researchers highlight the external
hindrances that hinder the implementation of
instructional leadership and present possible
solutions as discussed by the participants when
responding to the second question: How can
these hindrances be eluded and dealt with?

Involving the community and parents
constructively in the affairs of the school

The participating team went on to address how
they can circumvent the community's negativity
towards the school and address their intrusion in
the affairs of the school. They had to remember
that some parents aim to be included in school
affairs (Danielsen & Bendixsen, 2019). It was,
therefore, incumbent upon them to make sure
that they did not scare the parents away but let
them be involved in a meaningful way in the
affairs of their children's education. These are
what the participants deliberated on regarding
the community involvement:

Principal: [ believe improving school
decision-making would be beneficial.
Our governing body should be more
involved in everything we do.

Another participant added:
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HOD1: That would be a good move,
colleague. We do the same thing to
disruptive learners. Let us involve our
school governing body more often in
dealing with community issues without
their involvement. We give them
responsibilities, and they change. Such
people need attention, and they change
as soon as they are recognised. Involve
parents in the school's trips on the
excursion. That would make parents
participate in the importance of
education and their learners”.

In support of the inclusion of the community,
this is what HOD?2 had to say:

“I agree with you, Ma’am. We could
invite them and co-opt them onto our
SGB so that they can learn how things
are supposed to be done and why they
are done. Moreover, let us make our
SGB active like other schools have
done. Let us work with them, not
against them. I would suggest that you
involve them rather than doing
everything on your own.”

HOD4 is sharing the same sentiments of the
inclusion of parents by saying this:

“The next thing we should do is to invite
them to be part of the security for the
learners when they attend extra classes.
I am sure they will be able to see that
we are doing everything we can to
improve their children’s academic
performance. They can help keep order
while we tackle the curriculum matters
of the learners.

The principal had to say this in
acknowledgement of the other participants
regarding the inclusion of the community
members:

“I am so impressed with all these ideas.
They are sound ideas, and I have never
thought of them. This shows that if we
work as a team, we can overcome this
intrusion by parents into our school.”

The participants have shown that full
participation and effective inclusion of the SGB
in everything the principal does will improve
things. The HODs made the principal aware of
the critical role that the SGB would play in the
effectiveness of the instructional leadership, as
they would play their part. The Hods showed
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equality as suggested by the theory in this study,
that even those who were not making the final
decision are making a part in improving the
hindrances they faced. The school should aim to
include community members and collaborate
with them on issues that matter to the learners.
It is a fact that when parents are engaged and
involved with their children, learners perform
better. This is because parents show concern for
the academic success of their children and the
school as well. This is also on the community,
as it will have educated inhabitants. The school
needs to understand that some parents want to
be included and know what is happening in the
school, rather than just being informed about
children (Danielsen & Bendixsen, 2019). The
school governing bodies play a critical role as
they will help the school when addressing the
community, and it will be easier for the
governing body to give a helping hand to the
school principal and the management team.

The position and mandate of a principal in a
school

The understanding of the situation and the role
that the principal has to play was being made
clear here. Furthermore, they suggested unity
amongst themselves and support for the
principal.  That is how the participants
discussed:

other solution that the participants should take
into consideration is the role of the principal
within the school. A school will always have a
manager or someone who is tasked with taking
the lead in all the school activities. The gender
of the person appointed to take the lead is
immaterial and should not intimidate anyone in
the community. A female principal needs to be
supported to be resilient, have strength, and
withstand persecution by the community
(Mantler et al., 2024). The participating team
assured the principal that they would assist her
in overcoming the negative perception that the
community has about her being a principal.

Deputy 1: “I think our support to the
principal and working as a team would
enable us to overcome the challenges
we are encountering because parents
can see that we are not supporting our
principal. Furthermore, let them be
involved in decisions, but the principal
does the operational ones.”

HODI in support of working together as a team,
that is what he had to say:
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“We are categorically saying that we
will support you, principal. Most
importantly, we must communicate with
our parents and let them understand
how things are done at school. Parents
need to understand the principal role.
We must be part of our communities,
making them understand they are role
players in every organisation.

The participants believe that making their
community the principal is critical for the
school's betterment and everyone's success.
Educating the community on the things that the
principal has to do. They further indicated that
working together as a team will make the
community respect them. The support is critical
in the school environment (Diekman, 2019).
The principal and the school should create a
space to openly discuss the effect of this
adversity on the learners' progress and find
ways to mitigate this adversity with the help of
other educators and community members. This
requires open communication. Mantler et al.
(2024) also suggest that these principals should
seek career counselling and adopt a positive and
hopeful mindset that will make them resolute in
decision-making and have a resilient mentality
when faced with doubt.

Dealing with violence that hinders the
smooth running of the school

The participants believe that the school needs to
develop mechanisms to assist educators,
enabling them to handle and cope with the
violence in the community. They also need to
address this issue and inform the community
about how it affects student achievement. The
participants discussed potential solutions to the
problem of violence and how they can turn this
hindrance into an advantage. This is what they
have to say:

HOD3: The parents need to be invited
and asked for their suggestions on
eliminating violence in our areas, as
learners are constantly in fear”.

In support of the idea of communicating with all
the stakeholders was being raised by the Deputy
2. This is what he said:

“We need to start here at our school,
call a special learner meeting, and
address this. We should be able to
amend our Code of Conduct,
accommodate this unruliness of some
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learners, and let everybody know the
consequences of bad behaviour. I also
think having a say in what they think is
important.

HOD4 said:

“The Code of Conduct is supposed to be
drawn by the SGB”. The break-ins can
be lessened if we ask for the
cooperation of parents in looking at the
interests of the school. I suggest the
involvement of our SGB in these issues
of violence; they cannot be elected, and
the principal and the few just do
everything. Let us allow them to be part
of us.”

The problem of violence that seems to be
affecting the delivery of teaching and learning
needs to be addressed seriously, and action
should be taken to resolve it. Community
engagement and the SGB will help make things
run smoothly within the school. The community
should be encouraged to support the initiatives
to combat crime within their area and make their
school governable. Allowing the learners to
give some solution on the violence and
educators it is in line with the theory that is
being employed in this study the involvement of
those who are not always given chance to give
their view on the hindrances of their learning the
principal is not focus of academic now resolving
the external issues even though they impact
negative on the instruction leadership on the
direct school matters. This aligns with CER, the
theoretical framework for this study, as
educators were involved in identifying and
addressing the hindrances to their ability to
implement effective instructional leadership.

DISCUSSION OF THE FINDINGS

The study revealed constant migration because
the school is in an informal settlement, and the
population is increasing daily. This becomes a
breeding ground for violence that negatively
impacts the school. Educators and learners are
not safe. The district officials are not able to
fully support the school due to the fear of being
hijacked and mugged. During school holidays,
the school falls victim to burglars, which affects
everyday teaching and learning. This behaviour
is also observed in some of the learners, who
display this kind of behaviour at school by
intimidating other learners and some educators.
They become very disrespectful. This
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intimidation causes some educators not to take
any action against these learners not to take any
action against these learners. This seriously
affects everyday teaching and learning, leading
some good educators to want to work outside
this area, where peace of mind exists.

The study found that formulating a strategy to
involve parents productively in the school's
affairs is paramount. According to the principal,
parents who like poking their noses into the
affairs of the school are only seeking attention
and should be involved productively. They also
felt that these disruptive parents could be co-
opted by the SGB and be available during the
day. These were the ideas that the participating
team thought of to circumvent the school's
parents' negative, harmful intrusion into the
school's affairs. Suppose these parents are
positively involved in the school. In that case,
they can be valuable to the school, and it will be
able to pursue its mission of instructional
leadership.

The study revealed that the participants will
work collaboratively with the principal and
support her in implementing instructional
leadership at the school. They decided to
educate the community about the appointment
of a principal and the role they play as the
representative of the Head of Education.
Whatever the principal announces is in line with
the requirements of the Head of Education in the
province. Learners must be registered before the
end of the first term of the preceding year, as
mandated by the Head of Education. The
principal is implementing her initiatives and
adhering to the department's requirements.
Parents need to know that, according to the Bill
of Rights, no person should be discriminated
against based on gender. If a person meets all
the requirements to be appointed as principal,
they should be appointed. The participating
members agreed that teamwork and
collaboration are important for successfully
implementing effective instructional leadership.

Conclusion and Recommendations

The findings of the study reveal that (i) the local
community tended to intrude in the affairs of the
school, more importantly, in a very negative
way; (ii) the community does not approve of a
principal of a secondary school being a lady;
and (iii) violence in the community sometimes
spills over to the school and harms the day-to-
day running of the school. The principal and the
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SMT should address the threats disturbing the
normal, typical, regular school day running. All
stakeholders should be involved in the
resolution of these matters, and this should also
include the district office. With proper channels
of communication and openness, the matters
can be averted. When all these matters have
been addressed, proper teaching and learning
should take place, and learners will have access
to their school at any time without fear. The
community should be invited through their
representatives and encouraged to work with the
school management to assist educators in
making teaching and learning possible,
sometimes by being called to motivate learners.
They should be brought on board, and proper
communication channels must be opened. The
principal will call a meeting and address all the
issues about the school with all other school
stakeholders. The principal must facilitate
collaboration between the school and the wider
community, thus allowing educators to develop
professionally. This can lead to improved
learning outcomes. The study recommends that
the department ascertain the school's capability
to handle the workload and develop
mechanisms to assist where they can. The
community should be informed about the
school's endeavours, what they lack, and how
their involvement should be. As a result, the
study suggests encouraging open participation
and efficient, transparent communication
among all parties involved in the school.

Acknowledgement

We would like to acknowledge the financial
support provided by the Centre for Innovation
in Learning and Teaching, through the
Scholarship of Teaching and Learning office,
funded by the Department of Higher Education
and Training's (DHET) University Capacity
Development Grant. This support enabled the
research and publication of this work. The
views expressed are those of the authors and do
not necessarily reflect those of the funding
bodies.

REFERENCES

Al-Mahdy, Y.F.H. & Al-Kiyumi, A.R. (2015).
Teachers’ Perceptions of Principals’
Instructional Leadership in Omani
Schools.  American  Journal  of
Educational Research, 3(12), 1504-
1510.



ATED/JIBA 2025; 15(Special Issue):50-60

http://pubs.sciepubs.com/education/3/1
2/4

Anderson, J. R., Hughes, J. L., & Trivedi, M. H.
(2020). School personnel and parents’
concerns related to COVID-19
pandemic’s impact related to schools.
School Psychology Review, 50(4), 519-
529.
https://doi.org/10.1080/2372966x.2020
1862626

Botha, R. J. (2020). Enkele kontekstuele
invloede op skoolhoofde:’n studie in
Gautengse skole. Litnet Akademies,

17(1), 490-510.
https://hdl.handle.net/10520/EJC-
1d8dd08848

Burger, E. Chionh, N., & Miko, A. (2022).
School leaders’ experiences on dealing
with students exposed to domestic
violence. Journal of Family Violence,

37, 1089-1100.
https://doi.org/10.1027/s10896-021-
00310-4

Carey, MA., & Asbury, JE. (2016). Focus group
research (Vol. 9). Routledge

Chance, N.L. (2021). Resilient Leadership: A
phenomenological exploration into
how black women in higher education
leadership navigate cultural adversity.
Journal of Humanistic Psychology,
62(1), 44-78.
https://doi.org/101177/00221678211003000

Cowan, H, Kiihlbrandt, C., & Riazuddin, H. (2022).
Reordering the machinery of participation
with young people. Sociology of Health &
1llness. 44(S1), 90-105

Cram, F., & Mertens, D.M. (2016). Negotiating
solidarity between indigenous transformative
paradigms in evaluation. New Zealand
Council for Educational Research, 101-189.
http:/dx.doi.org/10.18296/em.0015

Danielsen, H. & Bendixsen, S. (2019). Dealing
with diversity, hoping for inclusion.
Parents’ involvement in urban schools
in Norway. Ethnicities, 19(6), 1158-
1180.
https://doi.org/10.1177/1468796818522542

Diekmann, K. (2022). Nevertheless, she
persisted: Feminist women overcoming
career adversity through communities
of support. Journal of employment

58

M. Mokhapanyane & J. G. Mofoka

counselling, 59(4), 189-204.

https:/doi.org/10.1002/joec.12190

Dieronitou, 1. (2014). The ontological and
epistemological foundations of
qualitative approaches to research with
particular reference to content and
discourse analysis of textbooks.
International Journal of Economics,
Commerce and Management, 2(10), 1-
17.

Dube, B. & Hlalele, D. (2018). Revisiting critical
emancipatory research in school violence
narratives. A quest for a safe school.
Educational Research for Social Change,
8(4), 74-86.

Eruera. M. (2010). Ma Te Whanau Te Huarahi
Motuhake: Whénau Participatory action
research groups. MAI Review 3, 1-9.

Grissom, J. & Condon, L. (2021). Leading
schools and districts in times of crisis.
Educational Researcher, 50(5), 315-
324,
https://doi.org/10.3102/0013189x2110
23112

J., & Novita, S. (2021). Parents’
perceptions of school support during
COVID-19: What satisfies parents?
Sec.  Educational Psychology, 6.
https://doi.org/10.3389/feduc.2021.700
441

Hallinger, P., Sedat, G., & Bellibas, M. S.
(2018). ‘Are Principals Instructional
Leaders yet?” A Science Map of the

Haller,

Knowledge Base on Instructional
Leadership, 1940-2018.”
Scientometrics 122, no. 3 (March 30,
2020): 1629-50.
https://doi.org/10.1007/s11192-020
03360-5

Hung, M., Licari, F.W., & Almpani, K. (2024). Focus
group interviews as part of a clinical research
immersion  experience. MedEdPublish,
14(22), 1-7.
https://doi.org/10.12688/mep.19913.1

Hurtado, S. (2022). Advancing culturally responsive
research and researchers. Routledge.

Jackson, K.M., Pukys, S., Castro, A., Hermasura, L.,
Mendez, J., Vohra-Gupta, D., Padilla, Y., &
Morales, G. (2018). Using the transformative
paradigm to conduct a mixed methods needs
assessment of a marginalised community:



ATED/JIBA 2025; 15(Special Issue):50-60

Methodological lessons and implications.
Evaluation and Program Planning, 66, 111-
119.
https://doi.org/10.11.16/j.evalprogplan.2017.
09.010

Igbashangev, P. A. (2024). A critical discourse analysis
of some selected speeches of Professor
Patrick Lumumba. Available at SSRN
4722277.

Kaufman, J. H., Diliberti, M. K., & Hamilton,
L. S. (2022). How principals’ perceived
resource needs and job demands are
related to their dissatisfaction and
intention to leave their schools during
the COVID-19 pandemic. dera Open,
8, 1-18.
https://doi.org/10.1177/23328584221081234

Kaul, M., Comstock, M., & Simon, N. S.
(2022). Leading from the middle: How
principals rely on district guidance and
organisational conditions in times of
crisis. Aera  Open, 8, 1-17.
https://doi.org/10.117723328584221077303

Kilag, O.K.T., Abendan, C.FK., Uy, F.T., Calledo,
MF.S.., Diano Jr, F M., & Morales, Jr, N.M.
(2023). Assessing the impact of principal’s
instructional leadership, school level, and
effectiveness in educational institutions.
Science and Education, 4(5), 902-917.

Kilag, O.K.T.; & Sasan, J.M. (2023). Unpacking the
role of instructional leadership in teacher
professional ~ development.  Advanced
Qualitative  Research,  1(1),  63-73.
https://doi.org/10.31098/aqr.v1i1.1380

Kincheloe, J. L., Mclaren, P. & Steinberg, S. R.
(2011).  Critical  Pedagogy, and
Qualitative Research: Moving to the
Bricolage. In N. K. Denzin & Y. S.
Lincoln (Eds.), The Sage Handbook of
Qualitative Research (pp. 163-178).
Los Angeles: Sage.

Letuma, M. C. (2024). Understanding the

Complexities: Exploring Secondary
School Contextual Challenges
Teachers Face in  Addressing

Indiscipline. Studies in Learning and
Teaching, 5(2), 334-345.

Mahlomaholo, M.G. (2009). Critical emancipatory
rescarch and academic identity. Affica
Education  Review, 6(2), 224-237.
https://doi.org/10.1080/18146620903274555

59

M. Mokhapanyane & J. G. Mofoka

Manaseh, A. M. (2016). Instructional
Leadership: The Role of Heads of
Schools in Managing the Instructional
Programme. [International Journal of

Educational Leadership and
Management 4(1), 30-47.
Mantler, T., Shillington, K.J., Yates, J.,

Tryphonopoulos, P., Jackson, K.T., &
Ford-Giboe, M. (2024). Resilience is
more than Nature: An Exploration of
the Conditions that Nature Resilience
Among Rural Women who have
Experienced IPV. Journal of Family
Violence, 39, 165-175.

Mekt, Y., Getahun, A., & Meseret, T. (2024). A critical
discourse analysis (CDA) of a political speech
of Mr. Christian Tadele speech in the
parliament. Journal of Education, Social &
Communication Studies, 1(2), 56-62.

Memian, S.B., & Grenier, RS. (Eds). (2019).
Qualitative research in practice: Fxamples
for discussion and analysis. John Wiley &
Sons.

Mertens, D.M. (2021). Transformative
Research Methods to Increase Social
Impact for Vulnerable Groups and
Cultural  Minorities.  International
Journal of Qualitative Methods, 20, 1-
9. DOI:101177/16094069211051563

Mertens, D. M. (2007). Transformative paradigm:
Mixed methods and social justice. Journal of
Mixed Methods Research, 1(3), 212-225.
https://doi.org/10.1177/1558689807302811

Mertens, D., Fraser, J., & Heimlich, J. (2008). M or F?:
Gender, identity, and the transformative
research paradigm. Museums & Social Issues,
3(1), 81-92.
https://doi.org/10.1179/msi.2008.3.1.81

Mofoka, J. G, & Mokhampanyane, M. (2024).
Potential ~ threats to  implementing
instructional leadership in Western Cape
township secondary
schools. Interdisciplinary ~ Jowrnal — of
FEducation Research, 6, 1-16.

Mogashoa, T. (2014). Understanding critical
discourse analysis in qualitative
research. [International Journal of

Humanities, Social Sciences and
Education, 1(7), 104-113.

Ndaba, X. & Dube, B. (2021). Critical emancipatory
research approach to enhance performance



ATED/JIBA 2025; 15(Special Issue):50-60

among progressed leamers in Life Sciences.
Mediterranean Jowrnal of Social Sciences,
12(4), 53-65. https://doi.org/10.36941/mjss-
2021-0027

Noel, L. (2016). Promoting an emancipatory research
paradigm in design education and practice. In
Proceedings of the Design Research Society

Conference (pp 1-16).
https:/dl.designresearchsociety.org/drs-
conference-

papers/drs2016/researchpapers/157/

M. H. (2024). Redefining Assessment
Standards: A Framework for Examination
Guidelines in South African Basic
Education. Open Books and Proceedings, 93-
106.

Omodan, Bl (2022). Transformative research in
context: An argument of relevant methods.
Paper presented at the South Afiica
Intemational Conference on Education,
Pretoria, 26-28 October 2022.

Puri, G. (2023). Participatory Action Research in Social
Sciences and Education. Journal of NELTA
Gandald, vi(1&2), 66-77.
https://doi.org/10.3126/long.v6i1-2.59713

Rahimi, F., & Riasati, M. J. (2011). Critical
Discourse  analysis:  Scrutinising
ideologically  driven  discourses.
International Journal of Humanities

and Social Science, 1(46), 107-112.

Ramos-Salamanca, L., Zax, A., & Gudino, O.
G. (2021). Exposure to violence,
coping, academic achievement in latinx
adolescents. School Mental Health, 14,
598-607.

Roldan, K. (2019). Max Horkheimer’s Critical
Theory’s Emancipatory Claim in relation to
Karl Marx’s Claim of Emancipation.
https:/dx.doi.org/10.2139/ssm.3839128

Romm, N.R. (2015). Reviewing the transformative
paradigm: A critical systemic and relational
(indigenous) lens. Systemic Practice and
Action Research, 28, 411-427.
https:/doi.org/10. 1007/s11213-015-9344-5

Romm, N.R. (2014). Exploration of transformative
paradigm with pragmatic twist to contribute
to educational change. International Journal
on New Trends in Education and their
implications, 5(2), 134-144.

Ngema,

60

M. Mokhapanyane & J. G. Mofoka

Sendall, M.C., McCosker, LK., Brodie, A., Hill, M., &
Crane, P. (2018). Participatory action
research, mixed methods, and research teams:
leaming from philosophically juxtaposed

methodologies  for optimal  research
outcomes. BMC  Medical Research
Methodology, 18, 1-6.

https:/doi.org/10.1186/512874-018-0636-1

Shava, G. N., Chasara, T., Tlou, F. N., & Mathonsi, E.
(2021). Leadership and Gender, women
management: the social realist analytical
theoretical view point. Infernational Journal
of Research and Innovation in Social Science

(JRISS), (V), 94-101.

Tomaszewski, L.E., Zarestky, J., & Gonzalez, E.
(2020), Planning qualitative research: Design
and decision making for new researchers.
International Journal of Qualitative Methods,
19, 1-7.
https://doi.org/10.1177/1609406920967174

Tsotetsi, C. T. (2013). The implementation of
professional  teacher  development
policies: A continuing  education
perspective Unpublished thesis. University
of the Free State, Bloemfontein.
http://hdl.handle.net/11660/1725

Van der Bijl , AJ. & Prinsloo, LJ. (Eds). (2016).
Education — management-leadership:  a
historical and fiture-ovientated perspective.

Van Schaik Publishers.
Wallerstein, N., Duran, B., Oetzel, J.G., & Minkler M.
(Eds.). (2017). Community-based

participatory research for health: Advancing
social and health equity. John Wiley & Sons.

Zuly, J. K., Bhengu, T. T., & Mkhize, B. N. (2019).
Leadership challenges and responses to
complex township school life: perspectives
from four secondary schools in South
Aftica. International Journal of Leadership

in Education, 24(2), 206-225.
https://doi.org/10.1080/13603124.2019.1623
918

Prosser, A. M., Heung, L. N., Blackwood, L., O"Neill,
S., Bolderdijk, J. W., & Kurz, T. (2024). ‘Talk
amongst  yourselves”:  designing and
evaluating a novel remotely-moderated focus
group methodology for exploring group
talk. Qualitative Research in
Psychology, 21(1), 143.



